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	課程名稱
Course Title
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	授課教師資料
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	教學目標及範圍
Course Description
and Learning Objectives
	A strong teaching-learning practice is one of the cornerstones of effective educational leadership and management. Educators are expected to become thoughtful practitioners who can lead pedagogical innovations within their institutions. The course grounds the development of a robust teaching-learning practice in theories of reflective practice, and positions reflection as the critical lens through which educators and educational leaders can adopt, lead, and evaluate educational innovations, be they structural, technological or processual. 

The course introduces reflection frameworks and lenses as tools to build students’ reflective capacity (habits of mind, judgement and self-awareness) as future educational leaders and invites them to draw upon these frameworks to critically interrogate educational innovations. Through the reading materials, the course also seeks to expose students to the range of empirical papers that can be done in the areas of reflective practice, professional development, educational innovations, and instructional design, among others. 

Students will explore how reflective teaching practice informs professional judgment about when, why, and how to introduce educational innovations into their teaching and learning context, and how this reflective capacity can be used to guide institutional change and support professional development. 

The course draws on evidence-based approaches as students examine conceptual and theoretical models of reflection alongside frameworks for understanding and evaluating educational innovation and change; critically examine educational innovations and practices in relation to equity, accessibility, etc. and develop a reflective habit to sustain professional growth as educational contexts continue to evolve. 


Upon completion of the course, students should be able to: 

· Describe reflective practices and how they apply to educational innovations; 
· Examine, through reflective practice, personal teaching effectiveness in the context of educational innovation including technology-enhanced learning environments; and 
· Critically analyse an educational innovation (e.g., an instructional innovation, digital tool, pedagogical practice, etc.) drawing upon reflective teaching frameworks and theories/concepts of educational innovation and change.


	授課方式
Instructional Methods
	Lectures
Small group discussions/workshops 
Reporting/presentations 

	教科書及
延伸閱讀
Course Materials and Additional Resources
	Brookfield, S. D. (2017). Becoming a critically reflective teacher (2nd ed.). Jossey-Bass.

(more detailed reference materials are provided in the weekly session schedules) 


	評量方式
Grading
	Class Participation – 20% 
Reading presentation (reporting) – 20% 
Main Project/Final assessment – 60%*

· The main project for the course is a 3,000-word paper that critically examines a pedagogical practice, educational technology integration program, instructional innovation, etc., that is in place in your chosen context/setting. The examination should be anchored on a clear theoretical/conceptual framework with a clear analysis focus (questions). It should be able to offer solid theoretical and conceptual links particularly in terms of implications for educational leaders and school/institutional change and development. 

* There are subdivisions/components to the main assessment that comprise the grade percentage. These will be discussed in detail. 

· Reference formatting: APA 7th edition
· Submission: TBA







5


授課大綱 (週次表及每週課程詳細內容說明)
Schedule
	Session
	Topic

	Session 1
07-11 Sept 
	Introduction to the Course
Introduction to Reflective Teaching Practice and Educational Innovation 

In this session, we broadly define reflective practice and educational innovation as the two core constructs of the course, their interconnections, and how they link to educational leadership and management including professional development. 

Recommended Readings:
· Larrivee, B. (2000). Transforming teaching practice: Becoming the critically reflective teacher. Reflective Practice, 1(3), 293-307.  


	Session 2
14-18 Sept

	Frameworks of Reflection/Theories of Reflective Practice 

We formally begin discussion into the frameworks and theories of reflection. Here we first differentiate between technical, practical, and critical reflection, and then delve deep into relevant reflection frameworks including that of Brookfield and Mezirow. Other foundational reflection frameworks are Schon, Gibbs, etc. 

Recommended Readings:
· Conceptual Paper 1: Brookfield, S. D. (2017). Becoming a critically reflective teacher (2nd ed.). Jossey-Bass. (Chapters 1-4). 
· Conceptual Paper 2: Kreber, C. (2004). An analysis of two models of reflection and their implications for educational development. International Journal for Academic Development, 9(1), 29–49. https://doi.org/10.1080/1360144042000296044
· Supplemental: University College Dublin. (n.d.). Reflective Practice Models. https://www.ucd.ie/teaching/t4media/reflective_practice_models.pdf


	Session 3 
21-25 Sept 
	Frameworks/Theories of Educational Innovation and Change

In this session, we move to the second key construct of this course: educational innovation. From our broad understanding of “educational innovation” (defined in Session 1), we turn to some relevant theoretical frameworks and conceptual models as lenses for interrogating “change” and “innovation”. Relevant literature will focus on Fullan’s Educational Change Model (Change Theory), and the classic Roger’s Diffusion of Innovation. 

Recommended Readings:
· Conceptual Paper 1: Fullan, M. (2007). The Meaning of Educational Change (4th ed.). Teachers College Press. (Chapter 2: The Meaning of Educational Change; Chapter 3: Insights into the Change Process). 
· Conceptual Paper 2: El Malouf, N.& Bahemia, H. (2026) Diffusion of Innovations: A review. In S. Papagiannidis (Ed), TheoryHub Book. Available at https://open.ncl.ac.uk / ISBN: 9781739604400
· Case Paper: Walker, A. (2020). A case study on school innovation and change. Advances in Social Sciences Research Journal, 7(4), 148–163. https://doi.org/10.14738/assrj.74.8083


	Session 4 
28 Sept – 
02 Oct
	Educational Innovations: Instructional, Technological and Processual/Structural 

We continue clarifying the building blocks of the course in this session. Here we will map the forms educational innovations can take: instructional innovation (new pedagogical approaches, assessment methods, curriculum design, etc.), technological innovation (digital tools and platforms), and structural innovation (organisation, procedural, or governance change). 

This session supports the two-fold purpose of the course: learning to design, plan and lead educational innovations through a reflective practice/reflective habit of educational leaders; and evaluating educational innovations guided by reflection frameworks.  

Recommended Readings: 
· Conceptual Paper: Serdyukov, P. (2017). Innovation in education: what works, what doesn’t, and what to do about it?. Journal of Research in Innovative Teaching & Learning, 10(1). 4-33. doi: https://doi.org/10.1108/JRIT-10-2016-0007
· Case Paper 1:  Awacorach, J., Jensen, I., Lassen, I., Olanya, D. R., Zakaria, H. L., & Tabo, G. O. (2021). Exploring transition in higher education: Engagement and challenges in moving from teacher-centered to student-centered learning. Journal of Problem Based Learning in Higher Education, 9(2), 113–130. DOI: 10.5278/ojs.jpblhe.v9i2.5262.
· Case Paper 2: Colbert, V., & Arboleda, J. (2016). "Bringing a student-centered participatory pedagogy to scale in Colombia." Journal of Educational Change, 17(4), 385–410. DOI 10.1007/s10833-016-9283-7


	Session 5
5-9 Oct

	Reflective Practice and the Development of Educational Leaders  

From this session onward, we will now attempt to more cohesively interweave reflective practice concepts into/within contextual discussions and applications of educational innovations. 

In this session, we consider how reflective practice shapes educators as they move into leadership roles: how reflective habits of mind inform professional identity, judgment, and the disposition to respond to institutional needs and introduce educational innovations. This session lays down the conceptual groundwork for the later session on the practical work of leading organisation-level innovations. 

Recommended Readings:
· Conceptual Paper 1: York-Barr, J., & Duke, K. (2004). What do we know about teacher leadership? Findings from two decades of scholarship. Review of Educational Research, 74(3), 255-316
· Conceptual Paper 2: Harry-Nana, P., & Bosch, A. (2020). A framework to enhance the design of reflective leadership development learning interventions. South African Journal of Higher Education, 34(4), 60-76. https://doi.org/10.20853/34-4-3536
· Case Paper 1: Miranda, R. M., Aravena, F., de Oliveira, A. C. P., & Pineda-Báez, C. (2025). Reimagining professional development for school leaders in Brazil, Chile, and Colombia: an examination of current approaches and future directions. Professional Development in Education, 51(1), 54–68. https://doi.org/10.1080/19415257.2024.2431704
· Case Paper 2 (supplemental): Creasap, S. A., Peters, A. L., & Uline, C. L. (2005). The Effects of Guided Reflection on Educational Leadership Practice: Mentoring and Portfolio Writing as a Means to Transformative Learning for Early-Career Principals. Journal of School Leadership, 15(4), 352-386. 


	Session 6
12-16 Oct

	Main Project Scaffolding 

We devote this session to further fleshing out the main paper for the course. During this time, you are also expected to do a 5-10-minute “paper pitch” wherein you walk us through your ideas for your paper (part of final assessment). 

	Session 7
19-23 Oct
	Reflective Practice in Diverse Contexts 

Building on previous sessions, we examine here reflective teaching-learning practice through a cultural lens, introducing the principles of diversity, equity, and inclusion (DEI) as additional considerations to integrate into their reflective practice. We explore how attending to DEI shapes teaching practice and supports the development of a culturally-responsive reflective practice (i.e., reflecting not only what you teach and how, but who is served and how well by your teaching practice). This session also provides conceptual groundwork for equity and accessibility considerations that will return later in our sessions on designing, planning, and leading educational innovations. 

Recommended Readings: 
· Conceptual Paper: Howard, T. C. (2003). Culturally relevant pedagogy: Ingredients for critical teacher reflection. Theory into Practice, 42(3), 195-202.
· Case Paper 1: Civitillo, S., Juang, L. P., Badra, M., & Schachner, M. K. (2019). The interplay between culturally responsive teaching, cultural diversity beliefs, and self-reflection: A multiple case study. Teaching and Teacher Education, 77, 341–351. 10.1016/j.tate.2018.11.002
· Case Paper 2: McEwen, C., Mueller, B., Trede, F., Archer, B., & Zappia, M. (2025). Advancing inclusive practices in higher education: Possibilities and limitations of a social justice professional development course. Studies in Continuing Education, 47(2), 457–473. https://doi.org/10.1080/0158037X.2024.2417072

	Session 8
26-30 Oct 

	Building Reflective Practice – 1 (Teacher and Student Lens) 

The focus of this session is to introduce some tools and approaches for developing reflective practice, with a focus on Brookfield’s lenses: reflective writing (personal experience), student voice (student lens). In the first half of the session, we focus on the conceptual discussion of these specific approaches (reflective writing, student voice), how they can be used/integrated to improve teaching-learning practice. In the second half, we examine a paper on an educational innovation (specifically instructional/curricular innovation) and how it integrates/applies the first two of Brookfield’s lenses.  

Recommended Readings: 
· Conceptual Paper 1: Brookfield, S. D. (2017). Becoming a critically reflective teacher (2nd ed.). Jossey-Bass.
· Conceptual Paper 2: Dreyer, L.M. (2015). Reflective journaling: A tool for teacher professional development. Africa Education Review, 12(2). 335-348. DOI:10.1080/18146627.2015.1108011
· Conceptual Paper 3: Khohliso, X. & Mphuthi, M. 2025. Student Voice as a Curriculum Practice to Enhance Learning and Teaching in Higher Education in the Global South. Journal for New Generation Science, 23(1): 1-15. DOI: 10.47588/jngs.2025.23.01.a1 (scoping review)
· Case Paper: Barnard-Ashton, P., Rothberg, A., & McInerney, P. (2017). The integration of blended learning into an occupational therapy curriculum: a qualitative reflection. BMC medical education, 17(1), 135. https://doi.org/10.1186/s12909-017-0977-1


	Session 9
2-6 Nov 

	Building Reflective Practice – 2 (Peer and Literature/Theory Lens) 

We continue in this session the discussion on approaches, exemplars and cases of developing reflective practice using the peer lens (collaborative inquiry) and literature/theory lens. We continue the examination of the paper discussed in the previous session. 

Recommended Readings: 
· Conceptual Paper 1: Brookfield, S. D. (2017). Becoming a critically reflective teacher (2nd ed.). Jossey-Bass.
· Conceptual Paper 2: Hudson, C. (2024). A Conceptual Framework for Understanding Effective Professional Learning Community (PLC) Operation in Schools. Journal of Education, 204(3), 649-659.
· Conceptual Paper 3: Gudeta, D. (2022). Professional development through reflective practice: The case of Addis Ababa secondary school EFL in-service teachers. Cogent Education, 9(1). https://doi.org/10.1080/2331186X.2022.2030076
· Case Paper: Barnard-Ashton, P., Rothberg, A., & McInerney, P. (2017). The integration of blended learning into an occupational therapy curriculum: a qualitative reflection. BMC medical education, 17(1), 135. https://doi.org/10.1186/s12909-017-0977-1
  

	Session 10
9-13 Nov 

	Comparative Analysis of Reflective Practices 

In this session, we identify components and analyse the extent of reflective practices in different educational contexts and settings e.g., public and private, formal vs non-formal school systems (training and development environments). We examine concepts such as institutional support for reflection, policy frameworks, audit systems, and culture of reflection. Alongside this substantive focus, we learn to frame comparative questions, examine the comparison criteria, and interrogate findings/observations. This allows you to understand how context shapes reflective practice while also illustrating a method for comparative enquiry. 

Recommended Readings: 
· Case Paper 1: Kennedy, S. & Smith, J.B. (2012). The Relationship between School Collective Reflective Practice and Teacher Physiological Efficacy Sources. Teaching and Teacher Education, 29, 132-143. 10.1016/j.tate.2012.09.003
· Case Paper 2: Antoine, S. (2024). Comparing “incomparable” schools? Extended case method and reflexive comparative study of teaching practices in Brussels and Sao Paulo. International Journal of Comparative Sociology, 67(3). 337-353. https://doi.org/10.1177/00207152241307040


	Session 11
16-20 Nov 

	Instructional Design Frameworks for Designing and Leading Educational Innovation 

We go back to the contextual landscape within which we apply reflective practice: educational innovation. In this session, we look at how educational innovations move from ideas to an implemented learning experience, to capture its design process as a reflective act in itself. Here we introduce instructional design frameworks such as ADDIE and backward design, and discuss, first, how they demonstrate/evidence reflective practice. Using a case study, we then apply reflective frameworks to assess or examine whether a certain designed experience/innovation serves its intended audience/objectives. 

Recommended Readings: 
· Conceptual Paper: Digital Learning Institute. (n.d.). The ADDIE Learning Design Process for Instructional Designers. Digital Learning Institute. https://www.digitallearninginstitute.com/blog/the-digital-learning-design-process-addie-model-for-instructional-design
· Case Paper: Awajan, N. (2022). Increasing students’ engagement: The use of new instructional designs in English literature online courses during COVID-19. Front. Educ. 7:1060872. doi: 10.3389/feduc.2022.1060872




	Session 12
23-27 Nov  

	Leading Educational Innovation and Change in Organisations 

In the previous session, we introduced some instructional design frameworks that evidence the design process of educational innovation as a reflection act. We build on that session to tackle here the organisational-level of leading educational innovation (whether instructional, technological or structural or a mix of these) from implementation through to sustained, lasting change. Building also on earlier sessions on reflective practice and how it is linked to educational leadership, we consider how leaders can use reflective judgment to navigate implementation and evaluate if educational innovations are working. 

Recommended Readings:
· Case Paper 1 (digital innovation): Elkordy, A., Iovinelli, J. (2021). Competencies, Culture, and Change: A Model for Digital Transformation in K-12 Educational Contexts. In: Ifenthaler, D., Hofhues, S., Egloffstein, M., Helbig, C. (eds) Digital Transformation of Learning Organizations. Springer, Cham. https://doi.org/10.1007/978-3-030-55878-9_12


	Session 13
30 Nov – 
04 Dec
	Action Research: Investigating Teaching-Learning Practices and Educational Innovations 

In this session, we discuss action research as a common methodological design for encouraging research and knowledge generation on reflective teaching and pedagogical innovations. We draw upon examples of action research to explore systematic enquiries on the abovementioned topics.  

Recommended Readings:
· Conceptual Paper: Manfra, M. M. (2019). Action Research and Systematic, Intentional Change in Teaching Practice. Review of Research in Education, 43(1), 163-196. 
· Case Paper 1: Khoza, S. B. (2018). Can Teachers’ Reflections on Digital and Curriculum Resources Generate Lessons? Africa Education Review, 15(4), 20–35. https://doi.org/10.1080/18146627.2017.1305869
· Case Paper 2: Hartescu, I. (2024). Developing a reflective practice in instructional design. Journal of Computing in Higher Education, 36(1), 145–162. https://doi.org/10.1007/s12528-023-09325-4


	Session 14 
7-11 Dec
	Collective debrief, meaning-making, and integration 

	Session 15 
14-18 Dec 
	Final Paper/Project Presentations


	Session 16 
21-25 Dec 
	Final Paper/Project Presentations 



